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The second-year report describes Project ACT (Adult 
Competency Training) e££orts £rom July 1, 1973 to June 30, 1974 to 
develop a regional sta££ development system* Three elements tiere 
perceived to be essential: a regional consortium organization to 
e££ectively implement ACT programs. State-by- St ate and region-tiide; a 
multi-dimensJonal trainer capability; and an extensive array o£ 
training units. Six objectives and strategies are discussed and 
evaluated in terms o£ their accomplishments: (1) facilitating 
continued evolvement o£ the regional consortium organizational 
£ramevork; (2) further development o£ State adult sta££ development 
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£ramevorlc; (3) a conference £or State agencies. State officials, 
school officers and adult educators to discuss the development of 
adult staff development support and to promote community involvement; 
(4) the extension of "local adult education leadership** 
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INTRODUCTION 

PURPOSE 

Project ACT, in its three year program of operations, is designed to 
serve as the catalyst in Region VIII for the development of a self-sustaining 
Regional Adult Staff Development System. Its design includes facilitating 
the evolvement of three elements perceived as essential to such a system. 
Those elements include the establishment of; 

a) A regional consortium organization to achieve effective, representative 
decision-making toward a mutually supportive (coordinative) mobilization 
and utilization of training resources (trainers, trainees, materials, 
facilities, equipment, and financial capabilities) in the implementation 
of competency b?^*>H adult staff development programs on a continuing 
basis, state-by-state and region-wide. 

b) A multi-dimensional trainer capability state-by-state and for the Region 
as a whole. 

c) An extensive array of training units — inclusive of training materials 
and designed learning experiences — which trainers can package and bring 
to bear on the competency needs of adult educators throughout the region. 

Project ACT has recently completed its second year of operation (Phase 
II). Six specific objectives expanded from Phase I and designed to provide 
systematic direction toward the achievement of a self-sustaining regional adult 
staff development system in Region VIII were established for Phase II. The 
Project's progress toward achieving these objectives is presented in this 
report. Each objective will be stated and followed by a discussion of the pro- 
gress made related to that objective during Phase II. Particular emphasis 
will be placed on the accomplishments of the last six months. (The reader is 
referred to the Pha.se II interim report for progress on objectives during the 
first six months of Phase II as well as the accompanying strategies). 
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OButCTIVE 1 

To facilitate continued evolvement of the Region VIII consortium organ- 
izational framework, including: 

a) consolidation of the Policy Board function as <i self-sustaining, 
Regionwide unit for the continuous planning, implementation, evalua- 
tion, and coordination of a regional adult staff development program; 
and 

b) further evolvement of the State Strategy and Local Sounding Board 
elements of the vertically linked organizational system — each to 
conduct, at its level of responsibility, continuous planning, imple- 
mentation, evaluation and coordination of an adult staff development 
program as an integral part of the regional consortiurr. effort. 

Phase II Accomplishments 

The information preiiented below is intended to highlight accomplishments 
which evidence ;;rogress toward the attainment of objective 1 with emphasis on 
the final six months of Phase II. 

Based on a concern for perpetuation of the Regional Consortium, the Policy 
Board appointed a special Task Force (October, 1973) to study the composition 
and representation of the Board. The Task Force (comprised of two Policy 
Board members, the Region VIII Program Officer and one ACT staff member) made 
its recommendations to the Board at the January Policy Beard meeting. It was 
the feeling of the Task Force that if the Project is no longer Federally 
funded, the long range goal of Project ACT could not be achieved as long as the 
Policy Board is structured as at present. The primary reasons for this conclu- 
sion were: 

1. The members of the Policy Board are not in decision-making positions 
in regards to the allocation of funds for the continuation of Project ACT. 
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2. Because many of the members of the Policy Board must wear "two hats" 
(making policy and assisting in the implementation of that policy) they do not 
have the freedom to develop on-going programs in their various state or insti- 
tutional assignments. 

The Task Force, through these conclusions, made the following recomnendations 
to the Policy Board which were considered and accepted: 

A. That the Policy Board at its next meeting reaffirm its primary func- 
tion as being that of policy making. 

B. That the Policy Board recommend that the state strategy boards be 
strengthened by addition of 1) the chief state school officer (with the pro- 
vision that he or she may be represented by a person who has the authority to 
officially represent and make commitments for the office). 2) A representative 
from one or more teacher training institutions with'n the state, again, having 
the authority to make commitments for the institution to the project. 

C. That Regional Policy Board members also serve on state strategy boards, 
thus helping to assure effective communication between state and regional 
representatives concerned with adult staff development. 

Progress relative to the evolvement of State Strategy and Local Sounding 
Boards was evident in Phase ll. Montana. South Dakota and Colorado are func- 
tioning with active Boards at the State level. Montana and South Dakota are 
addressing the local sounding board component by the identification of regions 
within the states. Adult educators from these regions are joining together 
to identify training needs and are organizing for multi-county training sessions. 

The Policy Board met three times during the last six months of Phase II 
(January. March and June). During the March meeting the Board had an opportun- 
ity to observe the first Regional Resource Team Workshop. They were not only 
able to get a first-hand view of the RRT concept but also had the chance to 
meet and observe the second year participants who were receivi.ig their first 
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exposure to Project ACT. 

The possibility of having a region-wide dissemination and planning con- 
ference with decision makers from the states (Policy Board members, Strategy 
Board members, Institutions of Higher Education, governors, etc.) was discussed. 
A date was set but later postponed indefinitely because Governors, Chief School 
Officers and others were attending another Association meeting the same day. 
(The reader is referred to Objective 3 for further information.) 

The Board requested technical assistance to refine state staff development 
plans. In May, Dr. Paul Butterfield of Ogden, Utah was hired and began work- 
ing immediately with the six states. 

OBJECTIVE 2 

To encourage continued evolvetnent of state adult staff development plans 
and integration of these plans within the Regional Consortium framework in a 
manner that provides for satisfaction of unique state-by-state adult educator 
training needs as well as satisfaction of training needs common to several states 
within Region VIII and/or the Region as a whole. Particular emphasis will be 
placed upon: 

-Expansion (both qualitatively and quantitatively) of assessment of 
competency needs of the various adult educator "client-types" (ex. : 
administrators, teachers, counselors, paraprofessionals, etc.). 

-Determination and establishment of priorities of short- and long-term 
training needs of the various adult educator "client-types." 

-Identification of resources necessary and currently available to meet 
adult educator training needs, to include human resources (trainer and 
trainee expertise), "site" resources (exemplary programs, projects for 
"on-site" observation), literary resources, audio-visual resources, 
training packages, training programs, and financial resources. 

ErJc 9 
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-Development of additional resources necessary to meet both short- and 
long-term adult educator training needs. 

-Implementation and evaluation of adult educator training programs/ 
activities designed to meet competency needs of the various adult educa- 
tor "client- types'' within the Region utilizing existing and "new" 
training resources, with emphasis on cooperative planning within, between 
and among the states in Region VIIL 
Phase II Accomplishments 

Critical to the accomplishment of Objective 2 is the expansion of the 
assessment of adult educator competency needs and the deterr.ination and estab- 
lishment of priorities of training needs. With this in mind, the staff and 
Policy Board began planning a comprehensive needs assessment process. Adult 
educators working in local programs funded by state grant (304) monies will 
comprise the initial population. It is hoped that the Regional ASD Needs 
Assessment will provide: 

a) for uniformity of data collected throughout the six state area 

b) a system for ongoing ASD Needs Assessment 

c) data relative to perceived training needs of those adult educators 
surveyed. 

A computer program will be designed which will provide information rela- 
tive to perceived training needs of the following types: 

a) Variables such as age, sex, ethnic backaground, education level 
attainment, time devoted to adult education, number of years in 
adult education related work, position, subject matter taught, 
language ability, (including dialectical inferences) etc. 

b) State and local (or multi-county, etc.) responses and Regional Summary. 

c) Information which will allow for identification of local programs 

and rate of personnel turnover. 
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d) Information pertaining to preference for methods of ASD training. 

e) Information pertaining to availability for training. 

Summary data (Regional and State-by-State) will be provided to each in- 
dividual completing the assessment Instrument. More specific "breakouts" will 
be provided to Rvgional Policy Board Members. It is expected that once the 
first survey has been completed and the data analyzed, refinements in the system 
will be made so that by the end of FY 75, a viable means of continuing Regional 
ASD Needs Assessment will have been established. 

One of the most essential elements of Project ACT is its Resource Center. 
It contains publications, AV materials and information concerning human and 
"site" resources that are necessary for the improvement of adult educator com-- 
petencies. The information available through Project ACT is controlled and 
maintained by a computer-based data management system which serves the varied 
needs of Project ACT participants in the six member states. The system, called 
the Project ACT Resource Information System (PARIS) allows the user to select 
and procure any or all needed information from the resource listing, and moni- 
tors and controls the lending of a resource to a recognized participant of the 
system (See Appendix A, PARIS - Project ACT Resource Information System). During 
the last half of Phase II » the resource bfink has grown considerably and two 
publications describing the functions of the system (the Project ACT Resource 
Information System listing and the companion User's Guide > available through 
the Resource Center) have been developed. 

Other accomplishments related to Objective 2 include: 

•Two editions of a regional newsletter which were designed and distributed. 

-Documentation which sn^ws that 93.1% of the training sites and consultant 
visits recommended in the Individualized Training Programs were from 
within Region Vlil. Only 6.1% were external to the Region. A number 
of the persons identified as consultants were involved with the Project 
as first year participants. 

er|c 11 
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OBJECTIVE 3 

To seek increased involvement by public and private organizations, insti- 
tutions, agencies, groups and individuals to becone involved in planring and 
implementaticr of adult educator training programs. 
Ph ase II Accomplishm e nts 

With the addition of 36 new participants, the total number of adult 
educators involved with the Project increased to 60. It is hoped that this 
increase will have strong, positive implications on the "multiplier effect" 
at the local and state levels. 

At its January meeting, the Regional Policy Board and Project Staff dis- 
cussed various aspects of the "self-sustaining system" goal of Project ACT. 
It was tne consensus that any transition from federal to regional and "'.ate 
responsibility will require greater support within each of the states. To 
further develop this support, it was recommended that a "dissemination and 
commitment" conference (including governors from the six states of Region VIH, 
budget committee members of state legislatures^ chief state school officers, 
presidents of institutions of higher education, deans of colleges and Project 
Policy Board members) be planned for June, 1974. The conference would provide 
a medium whereby national, regional, and state adult education and staff 
development needs and projections. Project ACT achievements, etc., could be 
described. With the foregoing information as a basis, the requirements for 
adult education program and adult staff development support could be discussf,d 
as a region-wide and state-by-state responsibility. Such dialogue would ex- 
pectantly yield an essential commitment from the leaders present. Initial plans 
for the Conference were made, howevei scheduling problems (governors and chief 
state school officers were not available during June) caused postponement of the 
conference. 
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OBJECTIVE 4 

To provide continued emphasis on "local adult education leadership" 
individualized, competency-based training programs, to include: 

a) further development of individualized, competency-based approaches to 
meeting staff development needs of the initial Project ACT partici- 
pants including expansion of the numbers and kinds of materials and 
learning experiences available to them. 

b) identification and participation of additional "local adult education 
leadership" -type participants to become involved in individualized, 
competency- based training programs. 

Phase II Accomplishments 

Although most of Objective 4 was accomplished during the first half of 
Phase II, the addition of 35 new participants during the March Conference 
initiated innovation and ref :ni?ment of Individualized Training Program (ITP) 
selection and program develoc^Tent process. These participants had a variety 
of backgrounds and experiences (See Appendix B - Participant Profiles). 

The process for screening applications of those wishing to participate 
in the project was refined^ The application forms were sent to Policy Board 
members for dissemination. The final decisions on the applications were made 
by the seven-person screening committee (one person from each state and a 
staff member). All new participants were gathered together for orientation 
as well as their Individualized Training Program interviews. 

A different interviewing approach was used to assess each participant's 
needs. Three teams, consisting of two persons each, conducted individual inter- 
views with each of the 36 new participants over a period of eight hours. This 
process of combining resources i.ot only makes it possible to bring a large 
group together and still have one-to-one contact, but also allows for two 
different interviewer perceptions, ^hrough a step-by-step process, the 
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interviewers asked the participant questions that would help him/her identify 
competency strength and competency need areas (See Appendix C for a list of 
interview questions). 

By the end of the three and one-half day March meeting the new partici- 
pants were oriented to the project, had opportunity to meet staff, first-year 
participants. Board members, and became aware of resources available through 
the ACT Resouce Center. In addition, new participants were able to observe 
first-year Regional Resource Team members conducting training experiences. At 
the conclusion of the meeting each new participant had opportunity to discuss 
the competency need areas that would be addressed in his/her ITP. In addition, 
new participants held initial Regional Resource Team meetings at the March 
Conference. 

Using the Critical Path Method (See Appendix D), the staff was able to 
develop 36 ITPs in 45 days. New participant ITP's are in two phases and will 
run from May to August (Phase 1) and October to March (Phase 2). Needs will 
be reassessed in August to allow for development of Phase 2 ITP's. Due to 
the experience in designing first-year participant programs, a great deal of 
time was saved in constructing the programs. Adaptations to meet needs did have 
to be made, however, since the level of experience in a given competency-need 
area was never exactly the same for each participant. It is interesting to 
note that by the time the second-year participants began their project involve- 
ment, some first-year participants were acting as their facilitators and 
consultants. 

Evaluation was a central component of every program (See Appendix E - 
Second Year Internal Evaluation Report). Data was collected from participants, 
consultants and groups in their immediate situation. Information pertaining 
to ITP evaluation will be available in the coming months. 
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OBJECTIVE 5 

To facilitate development of "Regional Resource Teams" (comprised of 
current and "new" Project ACT Individualized Training Program participants) 
whose responsibility it will be to provide adult educator training experiences 
within Region VIII in their respective competency area(s). 
Phase II Accomplishments 

The RRT concept was envisioned and initiated during FY *74. In order to 
put the accomplishments of the last half of Phase II in proper perspective, a 
synopsis of the accomplishments of the first half of Phase II will be presented. 
The reader is referred to the Phase II Interim Report , Objective 5, for a more 
detailed look at those accomplishments. 

In December, 1973, five RRTs, designated on the basis of five priority 
adult educator compentency need areas, were developed. Membership 
included first-year Project ACT participants, each offering a variety of skills, 
insights and ideas to the team processes of development and Implementation. 
With the addition of new participants in March, the teams not only grew in 
size but also in number. Three new resource teams, completely consisting of 
new participants, were formed. (See Appendix F for a list of Regional Refource 
Teams. ) 

A report on RRT purpose and accomplishments was given to the Policy Board 
in March (see Appendix G for specific information). 

In June, a workshop was held which offered each RRT the opportunity to 
demonstrate the training package they had developed. For five teams, (the 
initial five who presented in March) this was their second presentation, how- 
ever, the addition of new participants changed the composition, and therefore 
the content, of these teams presentations. Three teams presented for the 
first time. (See Appendix H for Project ACT June Workshop Evaluation Report.) 
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RRTs are currently at varying stages of development. However each team 
is preparing to formalize long range plans. Teams are considering structuring 
of training modules and other supporting materials which will be used by the 
Teams in staff development activities in the field and that will complement 
total Project efforts in the module devel opment area. 

It is important to note that after only a few developmental sessions the 
Teams were beginning to provide training in the field. Members of the Recruit- 
ment/Retention and Individualized Approaches to Instruction Teams were invited 
to provide training in the field on two occasions. A member of each Team 
worked with a group of Adult Educators in Rock Springs, Wyoming on April 5, 
1974. Original team members of both Teams conducted workshops in their respec- 
tive content areas for the North Dakota AduU Basic Education Conference in 
Mandan, North Dakota on June 5-6, 1974. Team members were reimbursed for travel 
expenses and per diem by the 2 states. (See Appendix I for more detailed infor- 
mation relative to the progress of RRT's as of the end of June, 1974.) 

OBJECTIVE 6 

To engage in development of training modules, packages and/or activities 
designed to meet the competency needs of the various adult educator "client- 
types" in Reg' on VIII. 
Phase II Accomplishments 

Because Project ACT has designed and implemented an essentially new and 
different approach to Adult Staff Development (AGC) (an approach in which no 
specifically tested models for individual instruction of adults existed), it 
has found it necessary to chart its own way almost without exception. It has 
therefore been difficult to establish definitive Project staffing and other 
resource needs within given time frames. Because of this time frame, much of 
Objective 5 has not been accomplished. To have forced its development would 
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either have caused funding waste to occur or would have pressured certain 
activities into being prior to their most appropriate phasing in the total 
Project effort. 

It became apparent during FY 1974 that the module development effort 
could not achieve its fullest potential until individual training needs assess- 
ment was completed and individualized training programs were well underway. 
Additionally, .^en'onal Resource Team (RRT) development and utilization 
which is emerginc' as one of the most significant of all potentials for a self- 
sustaining regional ASD system further delayed module development until 
such a time as RRT needs for specific modules could be carefully identified. 

Further, it was necessary to direct considerable effort in FY 1974 toward 
the identification of existing resources of the other nine Regional ASD Projects 
and 309b projects which are relevant to training module development. The 
collection of information and materials from the above mentioned sources was 
deemed necessary in order that the most educationally viable approach be 
utilized in the actual development of the Project ACT training modules and so 
that no duplication of efforts in other parts of the country would occur. 

While module development activities were delayed because of the above 
noted situations, some progress toward achievement of Objective 6 was evidenced. 
The staff established general guidelines related to the process of module 
development. Additionally, a member of the Individualized Approaches to In- 
struction Regional Resource Team developed a series of training modules on 
teaching English as a Second Language. The modules are currently being tested 
in the field and will be refined as deemed appropriate. 
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SUMMARY 

Six specific objectives were established for Project ACT's second year of 
operations. These objectives were designed to provide systematic direction 
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toward the achievement of a self-sustaining regional adult staff development 
system in Region VIII. This report has detailed progress made in FY '74 toward 
the accomplishment of Project objectives. 

Highlights of those accomplishments evident by the end of the Project's 
second year include increased activity related to organizational aspects of 
the regional consortium, at local, state, and particularly regional levels; 
plans are underway for the conduct of a region-wide adult staff development 
(ASD) needs assessment; the Project ACT Resource Information System (PARIS), 
a computerized system ^"or storage of retrieval of ASD resource materials is 
operational; a total of 60 Individualized Training Programs for adult educators 
throughout the region have been developed and are being implemented; and eight 
Regional Resource (Trainer) Teams have been identified and are being operation- 
al ized. These highlights indicate concrete steps toward the evolvement of an 
on-going system for adult educator staff development in Region VIII. Yet, 
there 1s much that remains to be done in the Project's third and final year 
under federally funding. The continued commitment of Project Board members, 
participants, and staff during fiscal year 1975 is crucial to the achievement 
of a staff development system which can be sustained by state and local support. 
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Appendix A 

PARIS — Project ACT Resource Information System 
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PARIS : Project ACT Resource Information Svsten* 

The Project ACT Resource Information System is designed to aid the dev- 
elopment of a self-sustaining, competenoy-based. Region VIII adult staff 
development system through the provision of training materials (literary and 
audio-visual), equipment and information concernini potential consultants and 
training sites related to the needs of adult educators throughout the region. 
The information available through Project ACT is controlled and maintained by 
a computer-based data management system. This system allows the user to 
select and produce any or all needed information from the resource listing, 
and monitors and controls the lending of a resource to a recognized participant 
of the Project ACT Resource Information System. 

The Project ML BeSflUHfifi. Intormatlon ^yatfiffl listing, the companion Usfinls 
Guidfi.and the color video-tape PARIS describe the functions of the system. 
Briefly, PAkiS supports the following; 

1. Retrieval of Information by check-out request through use of 
the item identification numbers, author or title. 

2. Verification of materials received through provision of a list 
to the user. 

3. Identification of overdue Items; items returned. 

4. Retrieval of information by resource Information request through 
a) provision of computer print-out by Item, Interest and/or sub- 
interest category, b) print-out by Item title, c) print-out by 
item author, d) print-out of items by a particular author. 

5. Addition/deletion of items. 

6. Identification of location of Items by state and local area. 

7. Provision of mailing labels for packages to participants. 

8. Provision of ID labels for Items stored in the Center. 



Copyright 1974 by Colorado State University, Research Foundation (all rights 
reserved). 
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PARIS INTEREST CATEGORIES 



1 1 ABSTRACTS 

01 MULTIMEDIA 

02 ERIC 

03 MEX-AM ABE 

12 BIBLIOGRAPHIES 

01 ABE 

02 CROSS-CULTURAL 

03 A.E. GENER,!\L 

13 DIRECTORIES 

01 

14 EDUCATION (GENERAL) 

01 

15 ADULT EDUCATION 

01 GENERAL 

02 STATE 

03 THESES 

16 RESEARCH 

01 

17 EVALUATION 

01 PROCESS (HOW TO-) 

02 GENERAL 

03 ABE 

18 REPORTS 

01 

19 PROJECTS 

01 GENERAL/TCHR TRNG 

02 CROSS CULTURAL 
(ESL, BI-LING.) 

03 COMMUNI-LINK 

04 RFD 

05 AAEC 

20 COUNSELING + GUIDANCE 

01 CAREER EDUCATION 

02 VOCATIONAL ED. 

21 COMMUNITY EDUCATION 

01 

22 CORRECTIONS 



23 ADMINISTRATION 

01 GENERAL 

02 STAFF DEV. /TRNG 

03 RECRUITMENT/RET. 

24 ADULT TEACHING AND LRNG 

01 GENERAL 

02 HANDICAPPED 

25 CURRICULUM THEORY/DESIGN 

01 METHODS/TECHNIQUES 

26 CURRICULUM CONTENT 

01 EARLY LANGUAGE DEVEL. 

02 READING 

03 WRITING 

04 ENGLISH 

05 ESL 

06 MATHEMATICS 

07 GEO 

08 CONSUMER EDUCATION 

10 CAREER EDUCATION 

11 NUTRITION/HEALTH 

27 LITERATURE (GENERAL) 

01 

28 PERIODICALS- 

NEWSLEHERS \ 
CATALOGS ( 

29 THE INDIVIDUAL 

THE GROUP ( 
LEADERSHIP- ( 

30 MIMEOGRAPHED MATERIALS 

01 

31 CROSS-CULTURAL (GENERAL) 

01 ECONOMIC 

02 AGE 

03 RACIAL-ETHNIC 

04 SEX 

05 RELIGIOUS 

32 CROSS-CULTURAL (RACIAL) 

01 INDIAN 

02 MEXICAN AMERICAN 

03 NEGRO 

04 ORIENTAL 

05 (OTHER) 

33 EQUIPMENT 



Appendix B 

Individualized Training Programs 
Participant Profiles 
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PAmCIPAHT PBOFILES 
Each mtmUx of Project ACT'« ••cond group of paraclpants coo 
;:rlbutM his own unique liMktround of •ducatlon, akUla, and 
accc^llalmanta to tha prograa. Llstad balow ara aoaw of tha 
■ora notaworthr x:aaturaa of aach participant's axpariancaa. 
Thia infor»atlon waa obtainad by aunarizing tha Participant 
Data Shaata aubnittad by each of tha saabara. 
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Urry Abo^aiulp - Du chcene. Dtah 

'•<2oi»«wlt)r education coord Itutor in Duchesne 

-l.A. , Utah State Unlveralty, Blcaentary Education 

* Cowinlty Education Le^lcrahip, Brigtun Youim University 

~L?*i.*~ y**" ^» education 

-ijorka with a prlaarlly rural population 

-Coordinator of a cominity education prograa that includca adult 
educetion 

QurleY Archari>ault - at, Franeia. Snurh n^ir»r> 

-Director of loeelwid, South Dakota, ABZ Program: also CED clasaea and 

testing and prograa flaca reeponsibllity 
-Three years undergradut.te etudy of English and Psychol i^y 
-Has worked three-flTe yeara in adult education 

-Worka prinarUy with an ABerican Indian population in a rural setting 

Eachel Br aine - Lasie Deer. Kan tana 

-CED coordinator: recruiter, couneelor, teacher, progra. developer, etc. 
-B^., Boston Unlvereity, Elementary Education 
-Montana and MaasacLusette teaching certif icatee, K-8 

'w 1-'*"'^ y**' ^° education 

-Wbrks with Merlcan Indians in a reservation setting 

Paul Butterfield - Ogden. Utah 

"SJJ*^'" °' Continuing Education and Vocational Education, Conferences. 
Off-Campus Extenelon * 
-B.S., Utah State University, Vocational Agriculture 
-M.E., Colorado State Unlvereity, Agricultural Education 
-Ph.D., University of Wisconsin, Adult Education 
-Has worked eleven-fifteen years in adult education 
-Works with urban/ suburban residents, primarily Caucasian 
-Extensive conference and workshop experiencee 

Carl Carlsen - Caap er, WYnw^njj 

-Teacher of elementary learning, disabled children 
-ABE teacher 

-A.B., Philosophy and Sociology 
-Th-M. , Old Testament 
-H.A. , Special Education 

-Has worked less than one year in adult education 

-Works primarily in an urban setting with a basically Caucasian clientele 
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itomm Charging Thuader - Porcupine^ South Dakota 
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-Suparvialon, budger. planning, and in-aervic« training coordinator for 
Adult Learning Cantars on the Pine Ridge Reservation 

•Completing B,A. vork at Chadron State Collegtt in Coapoaite Social 
Science, with vlnora in Sociology and Art 

-Has worked one-tvo years in adult education 

-Works exclusively with American Indiana on the Reservation 



Enid Danger field « Loveland> Colorado 

•ESL instructor, tutor trainer and coordinator, citizenahlp Instructor, 

and reeourci^ person at Volunteera Clearing Houae 
•B.A.» DeniRon Unlveraity, French 
-M.A., ESL, School xor International Training 
-Vermont Teaching Certificate 

-Baa worked less than one year in adult education 

-Hbrka primarily with Spaniah-aurnaaed residents in an urban setting 



Ruth Darlington - Brighton, Colorado 

-Curriculia development, paraprofessional training, and public reUtions 

work to bring together the Spanish and Anglo ccoaunitiea 
-B.A., Mt. St. Vincent College, English and Special Education 
-M.A. , Columbia University, Romance Languages 
-Haa worked three-five years in adult education 

-Hbrks with a rural (farm and small town) American Indian population on 
the Yankton Indian Reservation 



Avon K. Dlmick - Price, Utah 

-Community School Coordinator for Carbon County School Diatrict — 

Including adult education and county recteatiun progrrms 
-B.S., Utah State Unlveraity, History and Education, teaching certificate 
-Haa workmd less than one year in adult education 

-Wbrka with a small town population, primarily Caucasian and Spanlsh- 
sumamed 



Leslie Dunn - Brigham CltVj Utah 

-District director of adult education and community schools 
-B.S., Utah State University 
-M.S., Utah State Unlveraity 

General secondary and administration credentials 
-Has worked over fifteen yeers in adult education 

-Hbrks with Caucasian, Spanish Sumamcd, and American Indian individuals 
In a town setting 

-Has tiad extensive, workshop <jcpericaccB in Community Education, Extension 
and other areas 
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MTjorle Gange - Eagle Butte > South Dakota 

-Director of ABE for Cheyenne River Reservation 
-B.S., University of North Dakota, Education 
-Extension work in Psychology, Guidance, and Counseling 
•Has worked three-five years In c^dult education 

-Works primarily with an American Indian population on the reservation 
-Extensive vc^rkshop experiences in nearly all facets of adult education 



Jon Gilbert - Buford. Wyming 

-Director of the Cheyenne Adult Learning Center 
-Literature and Science teacher at the center 
-B.A. , University of Wyoning, English and Education 
-Peace Corps training In Conaunity Development at the University of 
CAdahoM 

-Has vorked three-five years in adult education 
-Works la an urban environment with primarily Caucasian, Spanish- 
Sumamod, and Oriental Individuals 



Carlln Good - Bock Springs > Wyoming 

-Director of Right to Read adult community literacy program 
-ESL teacher p program coordinator and impleaenter 
-B.A. t Seattle University, History 

-Works primarily with Caucasian, Spanish-Surnamed, and Oriental clients 
in a town setting 

-Has had extensive adult education workshop and course work experience 



Carolyn Good - Trinidad, Colorado 

-Curriculum specialist at Trinidad State Junior College; supervises 

instruction of ABE/GED programs and staff 
-B.S. , Ohio State University, including Vocational Education teaching 

certificate 

-M«Ed. , Colorado State University, Vocational Education — Home Economics 
-Has vorkad three-five years in adult education 
-Works in a snail town setting with Caucasian and Spanish-Surnamed 
Individuals 



Edwin Gunderson - Casper. Wyoming 

-Organizer and director of a drop-out program for junior and senior high 

school students in the district 
-B.A. , Penn College^ History 

-Certificates in Education and Learning Disabilities 
-Graduate work in Special Education, University of Wyoming 
-Has worked less than one year in adult education 
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Tma jianes - Big Horn> Wyomint^ 23 

-ABE Instructor for the community and the licitfertrlbal ^Uccbollc Treat- 
ment Center 

-Reading program director 

-B.A., University of Wyoming, English and Education to qualify aft a 

secondary school teacher 
-Black Hills State College - Social Studies hours to qualify as a 

secondary Social Studies teacher 
-Has worked three-five years In adult education 

-Works with American Indians and Caucasians in a rural and small town 
setting 

Bob Hoffman ^ Denver, Colorado 

-Coordinator of Instructional Laboratories at Denver Community College 
-B.A. , Psychology, with Sociology and Biology minors 
-M.A. , Psychology 

-Working on a Ph.D. program in Higher Education Administration 
-Has worked three-five years in adult education 

-Works with diverse racial groupings in an urban-suburban atmosphere 

Richard Jaeger - Dickinson, North Dakota 

-Psychiatric social worker; school social worker in a two-county area 

-A.A. , Bismarck Junior College 

-Ph.B. , Social Hbrk, University of North Dakota 

-H.S.W. , Social Work, University of Iowa 

-Has worked six-ten years in adult education 

-Works with an upper middle class population in a rural/small town setting 
-Extensive workshop experience in aduli education «nd social work 

Dorothy L angemo - Valley City, North Dakota 

-Associate Professor of Elmentary Education, Valley City State College 
-Supervise student teachers; work vith public school teachers 
-M.S., Elementary Education, University of North Dakota 
-Has not worked in "adult education" as such 

-Works primarily with a Caucasian population In a small town setting 
-Has had extensive workshop experiences in many areas of education 

Susan Mielke - Missoula. Montana 

-Teacher and administrator of an ABE Program 

-Learning Center coordinator at the Missoula Technical Center 

-B.A. , Social Science, University of Montana 

-Many other education courses and/or workshops at the University of 
Colorado, Idaho State University, and SUNY at Albany 
-Has worked six-ten years In adult education 

-Works primarily with an Oriental population in a small town and semi- rural 
setting 
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Chaster Monaog - Deer Lod ge. Montana 

— -a^o 24 

-Hiatory and Earth Science teacher at Montana State Prison 
-B,S, and education certificate, Social Science and Music, Western 
Montana College 

-M.S., Sociology and Personnel Management, University of Montana 
-Has worked one-two years in adult education 

-Works with inmates at Montana State Prison primarily Aneiican Indians 
and Caucaalana 



luasall M oiiritaan - Salt Lake City> Utah 

-Program director for both credit and non-credit prograas 

-Media coordinator for the Division of Continuing Education at the 

University of Utah 
-B.A. , Brlgham Young University 
HdaEd., UAlvwr^ty of TItJih 

-Haa vorkad three-five yeara in adult education 
-iforka prlMarily with Caucaalana In an urban setting 
-Soaa local and national workahop training experiencea 



Elaine Hac carato - Trinidad, Colorado 

-Vocational laboratory supervisor at Trinidad State Junior College, in- 
cluding the lapleaentation of learning packets 
-B.A. , Science with a Psychology minor, Adams State College 
-Has worked less than one year in adult education 

-Works with ^ primarily rural Spanish-Surnamed , Caucasxan, and American 
' Indian population 

-Has soma ^r^rkshop experience in adult and continuing education 



TlMothy Rivera - Denver, Colorado 

-Director of Ethnic Studies and coordinator of outreach programs at the 

CoBBunity College of Denver 
-B.A. , Education, with English and Spanish minors, Adams State College 
-M.A. , Latin American Literature, University of Colorado 
-Has worked three-five years in adult education 

-Works primarily with Caucasian and Spaniah-Surnamed individuals in Denver 



Catherin e Sample - Lonymont, Colorado 

-Intern for adult evening programs and adult basic education with the 

St. Vrain Valley Public Schools 
-B.S., Social Sciences with teaching certificate, Mississippi State 

College for Women 

-Graduate work in adult, vocational, and coianunity education at the 

University of Northern Colorado 
-Has worked less than one year In adult education 

-Works with a small town and rural population base, dealing primarily 
with Caucasian and Spanish-snrnamed individuals 




Dale Sattler - Dickinson, North Dakota 

-Adalaiatrator In the State Vocational Rehabilitation Program 

-Head instructor in the ABE program 

-*B.S.» Social Studies, Dickinson State College 

-Extensive Job Corps training experiences 

-Ess worked six-ten years in adult education 

-Uorks in a small tovn, semi-rural area, primarily with Caucasians 



Jack Scott ^ Great Falls > Montana 

-Adult education coordinator, school district #1, Great Falls 
-l.S. , Physical Education, Edonomics axMl Sociology minors. University 
of Kontana 

-M.Ed., Counseling, Washington State University 

-Vocational EducatioarExtension course work 

-Has workmd less than one year in adult education 

-Works primarily in an urban enviroimient with Caucasian individuals 



Janet Spauldlna - Stephaa> South Dakota 

-Teacher and resource person for ABE and GED preparation classes at the 

Crow Creek Reservation H. S. 
-B.S. , Business Administration, North Dakota State University 
-Fifth year teaching certificate. University of Puget Sound 
-Has worked In adult education over fifteen years 

-Works entirely with American Indians in three areas of settlement on 
the reservation 

-Has had extensive workshop and training experiences in many areas of 
education and htanan relations 



Lu cy Stromquist - Lon^monti Colorado 

-ABE-GED teachar for St. Vrain Valley Schools; assisUnt for curriculum 
development 

-1 1/2 years of Pre-Med training, Colorado State University 

-One year in Aeronautical Engineering training, Iowa State University 

-Has worked three-five years in adult education 

-Works in a small town setting with primarily Caucasian, but also 

Spanlshnsurnamed and Oriental litiivlduals 
-Extensive adult education workshop experience 



Bill Shupe - Helena > Montana 

-ABE instructor and recruitment specialist. Concentrated Employment 

Program, Helena, ^^ontana 
-B.A. , Carroll College, Political Science 

-M.A. , Political Theory, the New School for Social Research » New York 
-Has Just begun working in the field of adult education 
-Works with the townspeople of Helena 
-Has an extensive background in Psychology 

-Worked for four years with a mt^aagement consultant firm in New York 
City 
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Arlo Stcvlck - Dcvllg Ukc. North Dakou 
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-Adult education coordinator at Lake Region Junior College 
-B.S.» Bualneaa Education, Mlnot State College 
-M.A* , Vocational and Adult Education, Oregon State University 
-Poat-graduate work In Vocational Education at the University of North 
Dakota 

•ABE i^rk at the University of North Dakota 
-Has worked aix-ten years in adult education 

•Works priaarlly with Oriental and American Indian clients in a rural 
setting 



Hona Swanson • Brooitlngs> South Dakota 

-Library director for city and county of Brookings 

-B.S*, ElsMnUry Education, with alnors in Library Science and English, 
Northern State College 
•M.S»L», Librarlanshlp, Western Michigan University 
•Works with a prlnarlly Caucasian rural and small town population 
-Has worked three-five years In adult education 



Arthur Terrazas - Greeley. Colorado 

•ABE-GED instructor and program curriculum developer, Alas College 
•Working on a ccnbined B.A* and M.A, program in the School of Educational 

Change at the University of Northern Colorado in ABE 
•Has worked one-two years in adult education 

•"Works with both rural and urban clients, Caucasian and Spanish-Surnamed 
•Has taught ESL, ABE, and GEO 



C, Brent Wallis - Ogden> Utah 

•Director of Utah Skills Center North - Adult and Vocational Education 

la a ttxree*eoutrty area 
-B.S*. Industrial and Technical Education with Vocational Education and 

secondary teaching certificates, Utah State University 
-Work on M.S. degree. Industrial and Technical Education, Utah State 

University 

•Works with urban/suburban dwellers, primarily Caucasian and Spanleh- 
Surnaited 

-Has worked three-five years in adult education 
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Appendix C 

Individualized Training Programs 
Initial Assessment Interview Questions 
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1. Please tell us who you are and what you hope to gain from this training 
opportunity, 

a. As a future member of an ACT Regional Resource Team, what knowledge 
and skills would you be willing to share with others? 

b. Of the knowledge and skills mentioned, please identify those you 
prefer to share at this time . 

2. Please make a list of problems that are of concern to you. Feel free 

to talk about yourself as well as your work situation or community, etc. 

3. Of these problems you have listed, which three have highest priority 
which are most pressing at the moment? 

4. What kind of learning experiences do you feel would be of most value to 
you in helping to solve these three problems? 

5. Use your wildest imagination and assume availability of all the money, 
time, learning facilities, equipment, etc., that might be necessary in 
answering these questions: 

If you were free to choose any learning activity or situation in any 
area of study and in any place, what would you most like to do in order 
to improve yourself? Why? 

Where would you choose to do it? Why? 

Whom would you choose as an instructor or associate? Why? (individuals 
or groups) 

6. Do you know of an adult education program that is so successful that 
you would like to visit and study first-hand? Where? 

What is it about the program that attracts you? Why do you feel it has 
been successful what are the reasons for its good results? 

1 Please name a local director you consider outstanding (if you indeed 
know one). 

What is it that he does that you would like to do? 

8. What are some of the most important personal characteristics or abilities 
and job skills you feel an adult education coordinator or local director 
should possess? 

Which of these do you believe you already possess? 
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9. What do you see as the greatest needs or wants for adult education in 
your community at present? 

Have these wants and needs changed much in your community over the past 
few years? 

In what ways do you see your community's wants and needs changing in the 
next few years? 



10. Describe a work related experience that you found to be especially dis- 
satisfying to you. 

Describe a work related experience that you found to be especially 
satisfying to you. 



If you could change things in your conmunity, what would ycu change? In 
what way? Why? 

Do you feel comfortable with your knowledge of how to involve people in 
your community in developing local adult education programs? 

Do you feel comfortable with your knov/ledge of how to involve the power 
structure in developing local adult education programs? 



12. Do you feel comfortable with your ability to recruit effective adult 
educators to staff your program? 

What kinds of staff development procedures do you feel are aoDrooriate 
to add? 



13. Do you feel you need improvement in working on a person-to-person basis 
in small groups and in reaching i.^ass audiences? 

addressing large groups 
-- preparin;] newspaper releases 



14. How do you see adult education in the future say year 2000? What form 
will it take? What purposes will it be serving? How will it be organized 
or offered to individuals or groups? What kinds of subjects, field, or 
problems will be studied? What methods or techniques will be used? 



15. What kind of abilities would you like to develop that would enable you 
to be effective in regional, state, anH national adult education efforts? 
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What funds are presently available for use in organizing and carrying out 
adult education programs in your community? What are the difficulties 
you have noticed ^if any) in obtaining funds for local use? How might 
they be overcome? Do you think other resources might be available of 
which you are unaware? 

Are you comfortable with the rules and regulations you must abide by? 



What do you consider the most important steps in developing an adult educa- 
tion program for your community? Should teachers and students be involved 
in the planning? Why? 



Do you find it possible to visit or enroll in adult education classes? 



In what ways do you think teaching adults might be different from teach- 
ing children? How are adult students different from younger students? 
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Critical Path I^thqd: 
A Systimatic Approach to the 

DEVELOPhENT OF INDIVIDUALIZED TRAINING PROGRAMS 
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AD 495 

Virginia B. Ricard, Instructor 



The Critical Path Method ( C.P.M . ): General Information 

The Critical Path Method was the systematic approach selected to 
facilitate completion of ACT Individualized Training Programs by a specified 
target date. The method involves identification and sequencing of tasks, 
determination of the length of time required to complete each task and calcu- 
lation of the total time required to develop all programs. The most efficient 
allocation of scarce resources is accomplished by identifying the resources 
required for each task and sequencing the tasks so as to stay within a pre- 
set resource level, 

Eighteen tasks were identified, eight resources designated, individual 
task completion times estimated and program completion time calculated per 
a packet of six ITP's (i,e, 21 days). This information was presented on an 
ITP Development Time-Scaled Network and Resource Allocation Chart. The 
total program development sequence was then plotted. Given the tasks defined, 
resources available and times estimated, the total time necessary for Project 
ACT ITP construction was calculated at 45 days. 

The "critical path" through a project network is that chain of activities 
which must be completed on schedule in order to complete the total project 
on schedule. The method enables the user to realistically determine the total 
time necessary to complete a project based on the actual rate of individual 
task completion projected by the human resources involved. That is, deadlines 
or completion dates may be set indicating the end of apparticular project and 
personnel allowed to proceed at their individual rates - self-paced - because 
the date on which the work must begin is calculated to meet their particular 
needs. 

ACT participants in the Process Oriented section of AD 495 will have an 
opportunity to participate in a demonstration of CPM development during the 
December workshop at C.S.U. 
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SECUKD YEAR EVALUATION REPORT 
PROJECT ACT 
Pat Aullclno 
Douglas Sjogren 
Scpv^fuber 1, 197A 

This report presents evaluative d-ta and information collected on 
Project ACT during the second year of the project. The report is organized 
with the following headings: History and Purposes, Administration, Staff 
Work* and Attainment of Purposes. 

History and Purposes 

Project ACT (Adult Competency Training) has coflq>lcted two years of 
operation. The Project is centered in the Department of Education at Colorado 
State University and is funded under the provisions of Sectiou 309(c), 
Title i :jf the Ldv Education Act. 

The Project he 3 the general goal of improving adult education efforts 
in Region VIII of t)u J. S. Office of Education, Achievement of this goal 
is being puxsx^^C t:hro»;gh staff development efforts which are reflected by 
the two more specify purposes or objectives ol the project. One purpose 
is to develop a coorc inated system of adult educator staff development in 
Region VIII. Such a system is regarded as desirable in that it would permit 
efficient and effective use of staff development resources throughout the 
region. The second purpose is to identify and train a cadre of persons in 
the region who will provide the expertise and leadet^*: * > for on-going staff 
development work as it is needed in the region. 

The project was funded for FY 1973 for $173,000, with a requirement 
that this figure be supplemented with an expenditure of $86,000 for ^taff 
development work by the states in Region VIII. During FY 1973 the project 
concentrated on building communication linkages among the states, setting 
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goals, establishing priorities, and Inltl&tlng lndividuali;:ed training 
programs for a selected group of 25 adult educators. Progress was slow during 
the first year. Perhaps it would be more accurate to report that tangible 
indicators of progress were not very evident at the end of the firrt year. 
The results of the second year, reported below, indicate, hcwe/er, that the 
baPe for progress was well established during the first year. As indicated 
above, much of the work the first yeav: vas In planning rather than program 
Ijaplementatlon. Consequently the project used only about $85,000 of the 
grant monies available in FY 19 "^3. The s.xrplus monies were carried over 
to FY 1974 and supplemented the continuation grant for FY 1974. The 1974 
continuation grant was for $173,000. The states were required to supplement 
this amount with an equal expenditure for staff development work. 

Administration 

The project was staffed as follows during the second year: 
Dr. James Kincald - Project Director. Dr. Kincaid was officially 
credited with 252 of time to overall direction of the project. In actuality 
he devotes more than 10 hours a week to the project. Dr. Kincaid works 
considerably more than 40 hours a week unless forced to 'ork less. 
Dr. Kincaid 's other responsibilities are teaching, advising, and directing 
the Adult Education graduate program and the National Extension Summer 
School at CSU. 

Ms. Sheila Schroeder - Program Coordinator. Ms. Schroeder had 100% 
time on the project. She actually f» tinned as an assistant director. 
Ms. Schroeder also taught adult education classes on an overload ba^is. 

Mrs. Glnny Rlcard - Program Coordinator. Mrs. Ricard had 100?. time 
on the project. She supervised much of the program development and the ACT 
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Resource Center. Mrs. Rlcard also helped with adult education classes on 
an overload basis. 

Mr. Roger Martiner - Program Coordinator. Mr. Martinez had 50% time 
on the project. His principal task was to identify and develop resources 
for training activities. 

Ms. Carol Davey - Project Secretary. Ms. Davey had lOOZ time on the 
project. She performed the many secretarial tasks and also assisted with 
conference coordination, Ms. Davey also served as secretary of the ACT 
Policy Board. 

Ms. Roberta Scott - Project Secretary. Ms. Scott had 50Z time on 
the project and assisted with secretarial tasks. Ms. Scott has much 
administrative responsibility for the Adult Education program and the 
National Extension Summer School which helps to free the Project Director 
to pro^'ide creative leadership to activities like Project ACT. 

Dr. Arvin Blome - Acting Project Director. Dr. Blome serv i as 
acting director for several months in FY 1974 during the absence of Dr. K^ncaid 
for health reasons. Dr. Blome did this on an overload basis. 

Dr. Charles Porter - Community Education Consultant. Dr. Porter 
had 8 1/3Z time on the project. He served as a consultant on program 
activities that were related to Community Education. 

In addiMon to the above, there were several students who worked on 
the project in a research assistant type function. 

All of the staff were well qualified for their positions. In 
addition, the staff members are all enthusiastic and very much committed to 
the project and to adult education. These plaudits are attested to by the 
fact that the project staff continued to work very effectively during the 
time of Dr. Klncaid's health leave. 
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Staff functions are clearly defined In an organizational chart. 
Generally the chart does reflect what each person Is actually dolngi but 
there has been some conflict of role among the staff. 

Project policy Is determined by a Policy Board. The Board has thirteen 
members. Each of the six State Directors of Adult Education Is a member. 
Also» each of the six states has a representative from a teacher training 
institution in that state that has a program emphasis in adult education. 
The thirteenth Board member is Dr. Roy Mlnnls, Region VIII Adult Education 
Program Officer. Dr. Klncald is an ex-offlclo member of the Board. Mr. 
George DeBow, South Dakota Director of Adult Education, ^^Ired the Policy 
Board this year. 

The Policy Board met five times during the year; in July, October, 
January, March and June. The meetings usually took the better part of 
two days. Attendance was good at all meetings. Usually all members 
attended, although at some meetings one to three oersons were absent for 
all or part of the meeting. 

The Policy Board Is a critical factor In the project In two ways. 
First, the Board does take seriously the function of setting policy for the 
project. Second, the Board's actions are very much an Indicator of the 
extent to which a viable adult educator training system can or will be 
established In Region VIII. This point Is elaborated on later In this 
report under the Attainment of Purposes headlrig. 

Evaluation of Project ACT Is accomplished In three ways. The staff 
and Policy Board members are continually evaluating the project as they 
make decisions. This Inforcual type evaluation is probably che most 
important. The formal type of evaluation is being done in two ways. There 
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is an Internal evaluation effort that Is monitoring the total project on a 
continuous basis. This Internal evaluation focuses on evaluation of the 
training activities of the project, but also monitors other activities. 
There is also an external evaluation effort directed by Dr. Burton Kreitlow 
of the University of Wisconsin. The external evaluation is directed 
primarily toward determlnirg whether the project is achieving the purpose 
of establishing a coordinated adult educator training program in Region 
VIII* 

Staff Work 

Many critical events occurred during FY 1974 that influenced or were 
influenced by the work of the staff* Most critical was the unexpected 
illness of Dr. Klncald in August which required him to take health leave 
of several weeks. There was much initial concern over the absence of 
Dr. Klncald as a friend and leader. The staff adjusted qulckly» however, 
and much credit is due the staff and Dr* Blome for their ability to keep 
the project moving. Dr. Klncald *s leadership was missed, but it is to his 
credit that the goals and procedures of the project vere well-defined so 
that, the staff could continue to work effectively* 

Another critical event was the meeting of a Project ACT Task Force. 
The Task Force was made up of two Policy Board members, Dr* Earl Rlngo 
and Mr. Dick Rowles, and two consultants, Dr* Kreitlow and Dr* Gary Eyre. 
The Task Force was charged with reviewing program efforts in relation to 
goals, purposes, policies, and budget. In effect:, the Task Force was an 
evaluation panel. The Task Force met on September 18th at CSU. The 
meeting was during Dr. Klncald *s leave* Prior to taking leave, Dr* Klncald 
had issued the charge to the Task Force chairman, Dr* Kreitlow. 



ERLC 



43 



39 

The formulation of the Task Force idea occurred after the July Policy 
Board meeting. At the July meeting, the Board adopted the external eva]ua- 
tion plan which called for a three-member panel that would perform the 
external evaluation function during the year. Apparently Dr. Kincaid felt 
the need for a review of the project and used the external evaluation policy 
to establish a Task Force for the purpose described above. The Task Force 
idea and the membership was validated by a conference phone call among a 
quorum of the Policy Board members. The conference call was in early 
August. 

The Task Force was quite productive and its recommendations have had 
an important and beneficial impact on the project. This observer feels the 
Task Force fulfilled a sort of implicit purpose. At the end of the first 
year, the project had evidenced progress on the training objective, but 
seemed to be stymied on progress toward establishing a regional system. 
Whether intended or not, the Task Force did review the regional system 
objective and validated it as important and worthwhile. Furthermore, 
suggestions were made for working on the objective. 

This observer feels the Task Force report was a powerful stimulus 
to the project's continued efforts on the regional system objective. The 
Policy Board adopted the Task Force recommendations and seems committed 
to them. 

The training objective and procedures were also reviewed by the 
Task Force. The members „ere Impressed by the Individualized Training 
Program approach but critical of the training efforts on two counts. First, 
the training program did not seem to lead to any clearly defined goal for 
the participants such as a new, or different role. Second, the training 
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was too Indlvldiiallred In the sense that there was no provision for 
"multiplier effects" or capitalizing on the developed expertise. The 
Task Force recownended that the Individualized Training Program would be 
combined with a concept of a Change Agent Team. The notion was that Indi- 
viduals who had developed or were developing certain skills through the 
IIP could join with others of similar orientation and form a training or 
resource team that could function throughout the region. This recommenda- 
tion was also adopted by the Policy Board. 

The descriptions of the two events provide a context for discussing 
the work of the staff. Much of the work during the second year was a 
continuation of the efforts of the first year. The two events described 
above did affect the work, however, especially the adoption of the Task 
Force recommendations. Staff work Is discussed below under the headings 
of Training, Resource Center, and Regional System. 

Training 

Twenty-five trainees had been selected by the end of the first year 
and some training work had started. There were five changes In the trainees 
at the start of the second year because of job changes and moving out of 
the region. 

By September an Individualized Training Program (ITP) had been devel- 
oped for each participant. The ITP's were based on Identified needs and 
wants of the Individual. Each ITP consisted of a number of activities that 
were to be used singly or in combination to develop a skill » knowledge, or 
attitude. 

The ITP approach is quite unique and appears to be useful* Certainly 
the activities and packages that have been developed in Project ACT are a 
useful product for application to other situations. 
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There were two difficulties with the ITP approach as conceived In 
the project. One problem Is that the participants generally were- working 
full time and their jobs had top priority. Consequently their work on the 
ITP was sometimes neglected and they did not progress through the training 
as quickly as might be desired. All participants made some progress, 
however. Another problem was that there was no tangible goal for the parti- 
cipant to stimulate continual effort and there was no plan to use the 
expertise that had been developed. 

These problems seem to have been resolved considerably by the modifi- 
cations that were made to the training program because of the Task Force 
reconnendations. The Task Force recommendation of Change Agent Teams was 
implemented very quickly by the staff. They recognized that there were 
groups of participants that were studying on similar ITP's. Accordingly, 
it was reasoned thut individuals with similar interests might be formed into 
Regional Resource Teams. The team members would continue to work on their 
ITP's and also would meet together and develop a training program, usually 
a workshop, that they could present throughout the region. 

The staff visited each of the twenty-=five participants, explained 
the Regional Resource Team concept, and asked for an indication of interest 
in participating on such a team. Twenty of the twenty-five participants 
committed themselves to being on a team. Five teams of three to five mem- 
bers each were formed. The teams have worked during the year on developing 
workshop-type training programs on Interpersonal Communication, Administra- 
tion in Adult Education, Community-wide Programming in Adult Education, 
Individualized Approaches to Instruction, and Recruitment and Retention of 
Staff and Students. The other five participants have continued to work on 
their ITP'.>. The Regional Resource Team idea was useful in that It 
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provided a purpose for the ITP, mutual support among participants, and 

a means to use the expertise that was being developed among the participants. 

Thirty-six new participants were selected for training during this 
second year. One requirement for selection was that they would also 
participate on a Regional Resource Team. ITP's have been developed for each 
of the new participants and they have started work on them. The participants 
have also become Resource Team members. Some joined one of the first five 
teaas, and three new teams were formed on Media and the Adult Educator, 
Training in Adult Education, and Adult Teaching and Learning. Teams now 
are from four to thirteen members in size. 

It is obvious that the staff has been working hard at preparing and 
implementing the ITP and Regional Resource Team concepts. The results of 
these efforts are already evident among the participants and will become 
more evident when the teams do start to offer the training programs in the 
region. 

The staff also planned and conducted three workshops for participants 
during the year. A December workshop was held on Administration in Adult 
Education. Workshops in March and June were held to provide a situation in 
which the Regional Resource Teams could test their programs. 

Also in the area of training is a project activity that has been done 
at the state level. Each state has received a small allocation from the 
project to develop training packages. These packages are especially relevant 
to the training needs of that state, but they are also intended to have 
regional, or even broader applicability. 

In terms of numbers alone, Project ACT has not trained many people. 
This observer is Impressed, however, with the depth of training that is 
being provided the participants, and is confident that the impact will 
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Increase greatly as the multiplier effect, implicit in the Regional Resource 
Team concept, begins to operate. It should also be emphasized that the 
products developed for the Individualized Training Programs are an important 
contribution to adult educator training. 

Resource Center 

It was obvious that successful implementation of the ITP concept 
required the accumulation of a large number of resources. The resources 
needed were not only books and other written materials, but also visual 
materials, simulations, listings of human resources, in fact, the entire 
range of resources that have educational value. 

The staff has worked diligently all year at building, cataloging, 
and systematizing a Regional Resource Center. The Resource Center is quite 
complete and has developed a system so that it can serve the region. The 
center presently is heavily oriented to serving the requirements of the 
ITP's and Regional Resource Teams, but it is not restricted to this function • 
It can be expected that regional usage of the Resource Center will expand 
as the teams present their programs around the region. 

The discussion of the Resource Center activity is not as long as of 
the training activities. This does not mean, however, that the Resource 
Center staff has done that much less. The work of the staff is reflected 
by the fact that the center has accumulated and systematized a very complete 
array of resources for adult educator training. 

Regional System 

The project staff and the Policy Board did much work on the regional 
system concept during FY 1974. As suggested earlier in the report, the 
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validation of this objective by the Task Force probably was a stimulus to 
Intensive effort on developing a regional system. 

A motion was passed In the October Policy Board meeting to establish 
a sub--commlttee to study and reconmend the make-up of the Policy Board for 
Region Vlll. Dr. Alton Hadlock chaired th2 conmlttee which had three other 
members: Dr. Roy Mlnnls, Mr. John Brennan, and Mrs. Virginia Rlcard. The 
committee arrived at recommendations for restructuring the Policy Board 
with the Intent that the Policy Board could establish policies that could be 
Implemented regionally as well as within each state. The committee report 
w«?s essentially adopted by tWe Policy Board. 

Other work on the regional system objective included the following: 

1. The staff of the project had continuing dialogue among themselves 
throughout the year on what the model might be and how it might be Implemented. 
The characteristics of the model are defined in the document entitled "Three 
Year Plan. Adult Staff Development." The plan was written during this 
second year. 

2. A project newsletter was started and two were issued. The news- 
letter is designed to stimulate and facilitate communication around the 
region. 

3. The work on the Resource Center and the Regional Resource Teams 
have Impact on the regional system objective in that they are essential 
componeits of any regional system that might evolve. 

A ttainment of Purposes 

The staff worked hard during FY 197A. An Important question is 
whether the work is resulting in progress toward attainment of the project's 
purposes. This section presents information and evidence of progress toward 
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attainment of the objectives. The first part Is on progress on the regional 
systea objective, and the second part Is a rather comprehensive review of 
the training activities. 

Regional System 

At the end of the first project year, this observer was somewhat 
pessimistic about the likelihood of attaining the purpose of establishing 
a regional system. The first year evaluation report suggested that a reason- 
able expectation was that some kind of Informal system might evolve to 
effect cooperation and coordination in the region. Progress during the 
second year was considerable, however, and It now appears likely that a 
regional system might well develop. The following points summarize the 
progress as perceived by this observer: 

1. The staff has developed a model for a regional system. The model 
appears to be useful in that It allows for regional coordination and at the 
same time accommodates unique state ana local needs. 

2. The Policy Board Is confronting the regional system Idea directly. 
This Is evidenced by the adoption of the sub-committee report on restruct- 
uring of the Policy Board. 

3. The Resource Center has developed and Is a strong asset* It 
will most certainly be an Integral part of any regional system. 

4. A pool of talent has been Identified, Is being trained, and Is 
organized Into teams than will provide adult educator training on a region- 
wide basis. Furthermore, 1: would appe.-' : that the Regional Resource Team 
concept can be maintained a;} part of a regional system. 

5. A procedure for tionltoring adult educator training activities 
has been started In the region. There have been some problems with 
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implementation of these procedures, however. It Is difficult to identify 
what activities there .re that should be monitored. Also the Importance 
of this information to the project and the system apparently is not well 
appreciated. 

While the regional system objective has not yet been achieved, there 
has been notable progress during this year. Next year will be very inter- 
esting with respect to observing what does evolve and how it happens. 

Training 

The second year of Project ACT saw the completion of Individualized 
Training Programs (ITP's) by the Initially selected participants. These 
twenty-two persons have completti their year-long training experiences 
comprised of workshops, selected resource materials, and consultations. 
These ITP's covered a period from September, 1973 through June, 1974. 

Only one major workshop planned solely for the purpose of participant 
training was held during this fiscal year. A workshop in Administration 
and Organization, held at Colorado State University in December, was attended 
by twenty participants and featured four consultants: Dr. John Snider from 
the University of Missouri; Dr. Duane Everrett from the University of South 
Dakota; Mr. Lin Bothwell from the University of Colorado; and Dr. Maurice 
Harnett from the Utah State Board of Education. A copy of the evaluation 
of that workshop can be found in Appendix A of this report. 

To allow for the dissemination of individualized training efforts, 
the concept of Regional Resource Teams was begun in November-December to 
deal with ite.ns of concern to adult educators within specific content 
areas. In December, five teams were formed, comprising the areas of Inter- 
personal Communications, Administration, Community-wide Programming, 
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Individualized Approtches to Instniction, and Recruitment/Retention of 

Staff and Students for Adult Education, 

Since the team concept was presented to participants on a voluntary 

basis, team participation could not be viewed as a prerequisite for 

continuing an individual's ITP experiences. Even in light of a heavy 

(20 days per year) time commitments, however, nineteen of these original ACT 

participants are now serving on Regional Resource Teams. 

The teams began individual, monthly meetings in January. Some teams 

have requested staff or consultant assistance in their developmental stages. 
After only two of these developmental meetings, all of the teams met in 
Denver at the end of Karch for an cp^nrttmity to "preview" their presenta- 
tions before an audience of members of other teams. Policy Board members, 
project staff, and thirty-six newly selected ACT participants. Each team 
was given a specific period of time in which they were to present some type 
of mini-workshop that might be used to further train other adult educators 
within the region. Given the limited time thu the teams had to prepare 
their efforts, reaction to these presentations, from all segments, was 
quite good. Indeed, one of the most common reactions to the workshop was 
that many individuals felt that their participation on a team made them 
feel truly integrated into Project ACT for the first time. A more detailed 
examination-of this March workshop will be found in Appendix B to this 
report . 

In early March, thirty-six new participants were selected to receive 
training through Project ACT. They were recruited and then selected by a 
search committee which consisted of one individual from each state within 
the region and the Project Direccor* The first exposure of these new 
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participants to Project ACT took place at the aforementioned March 
workshop . 

The exjierlrnces of these new participants will differ significantly 
from those of the original twenty-five selected. In the first Instance, 
these new participants were selected with the understanding that each one 
of them was to become a part of a Regional Resource Team. This, more than 
any other facet of the project, allows for the multiplier training effect 
to take place within the region. Also, the Individualized Training Programs 
designed for participants will not cover a span of twelve months, as was 
done previously. Rather, each participant will receive two .TP's, one 
for the period of May through Aug:;st and another for the slxmonth period 
beginning in October. In this manner, each participant will be able to 
focus on a wider variety of concerns, in a more intense fashion, within 
the time period of one year. This observer sees the changes as having 
beneficial effects in two areas: (1) emphasis on the Regional Resource 
Teams provides a basic link for an ongoing, self-sustaining system, and 
(2) the shorter duration of the ITP'3 allows each participant to net only 
cover more areas of interest but to deal with those areas on a more Individ- 
ualized and timely basis. 

Some of the thirty-six new participants have Joined existing Regional 
Resource Teams. Three new teams, however, have been formed solely from the 
ranks of these new participants: Media and the Adult Educator; Adult 
Teaching and Learning; and Training in Adult Education* 

At a June session in Denver all eight teams presented a mini-workshop 
within their own specific content areas. Few members had been integiTatef? 
into existing teams, and those teams compris-^d of new members only had met 
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during the months of April and May to plan their presentations. Given the 
-ount of preparation time that was available, aost of the teams could be 
said to have made considerable progress as indivHuaJs working In a task- 
oriented situation. Much work need, to be done, however, and some basic 
conflicts do exist withia certain teams that will neecf to be rectified 
before healthy and corstructive growth can occur. See Appendix C for 
further details. 

In what is perhaps the most significant snep toward the creation of 
an ongoing system of regional staff oevel-^pment, Regional Resource Teams 
are being invited by groups within the ,tes to present workshops to groups 
of adult educators. Specifically, the Individualized Approaches to 
Instruction team has been involved with two presentations - one Rock 
Springs, Wyoming in April, and one in Mandan, North Dakota in June. The 
Mandan meeting was especially significant in that the presentation was made 
before a statewide meeting of adult educators. For the future, the services 
of more teams h^ve been and are being requested for use in the field. 

This observer feels tUt the selection of the new partlclpai ts, 
especially in light of the Regional Resource Team emphasis, has done much 
to create a spirit or dedication and enthusiasm among t.^ose associated 
With the project. It has also led to a measure of independence on the part 
of the team members. Both of these observations are favorable indicators 
that an ongoing, self-sustaining staff development system can and will be 
developed in Region VIII. 
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MOWasm? Ill ADMINISTRATION AND ORGANIZATION 
OMeober 7 and 0, 1973 

EVALUATIVE REPORT 

'Colorado State Unlvaralty 
Dacanber 13, 1973 
Pat Aullclno and Douf^laa Sjopren 

A conpilatloo of tha participant avaluationa, aa veil aa some of our 
own paraonal obaarvatlona, vill aerve aa a baaia for this evaluative report 
on tha Project ACT Admini8tration/0r«;anitation !^orkabop held December 7 and 8, 
1973, at Colorado State Univeralty. Thia report la intended , not to condemn 
or praiae the workahop itaelz, but to provide feedback with the intention of 
Inprovinp: future training aeaaiona throughout Region VIII. The follovinf^ 
overview ahould be read with the idea in mind that the opinlona expresaed 
are thoaa of obaarvera, not those of a participant. 

Of the 20 participants, eif,hteen turned in written reactions to the 
workahop, that being the Training Activity Evaluation Form. General reaction 
to the eessioc wsa favorable, for on a 1 to S scale (5 being higheat) half 
of the participanta gave the session a *'4" rating. (The other ratinga: one 
person s^ve a *2/' six gave a ''3," and one a "5." In much the aame fashion, 
participanta expreaaed aatiafaction to the way in which the workshop accom- 
plished its objectives. There was more of a diversity, however, in partici<- 
pant reaction to how well the objectives of the workahop had been presented. 
Overall, though, reaction was favorable. 

As the participants rated each aesaion, we can only discern that what 
was well-received by some individuals was not by others. That ia to aay, 
where one session waa rated fairly high by a number of participants, others 
gave that same session a correspondingly low rating. As such, there was no 
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tMl €vid«nce of coMcnsus in t*rma of best-llkad^ or 'least helpful' 
sessions on a scatlstlcal basis. The media tour, however, was ratec' consist* 
ently low on all of the evaluation forms, many participants contending that 
they did not see how it fit Into the workshop. 

In much the same mannmr, participants did not greatly favor or dis- 
favor any one consultant. Many participants expressed the feelins that they 
had not been able to meet with one or more of the consultants, and saw this 
as detrimental to their participation In the workshop. One participant 
particularly noted that the consultants were unavailable for more personalis^id 
sessions once their presentations had ended. 

The Saturday sessions that dealt with competency identification were 
most frequently noted as the "most helpful*' to the participants. Indeed, a 
major complaint waa that the participants did not have the time to explor^^ 
this area further with the consultants. 

In considering the two fllns ( *The Mexican-American: HeriUge and 
Destiny" and 'CreatlnB a Clientele for Adult Education") , the latter was 
consistently rated higher as beinR appropriate to the workshop. The Mexican-- 
American film had its difficulties: many of the participants did not react 
favorably to it because so few (or any) of their clientele are of Mexican 
descent. The 'Creating a Clientele for Adult Education" waa* also rated by 
the participants aa having more to offer to them than did the other film. 

Personally, we felt that the consultants for the workshop seemed to 
be well suited to the tasks presented to them. However, the problems 
generated by the lack of time in which they had to organize (two of the 
consultants cancelled and had to be replaced the week of the workahop) caused 



56 



52 



the conaultanta to be rather hurried in their preaentationa; they often did 
not have enough time to cooplete their seaaiona. We feel that this took 
place to the diaadvanta^e of the participanta, many of whota expreaaed thia 
thought to ua. We felt that the firat panel laid the groundwork for the 
aucceeding aeaaiooa, but that thoae following aeaaiona only aerved to ''whet 
the appetitea ' of the participanta. Indeed, many partlclpanta expreaaed a 
dealre for an in-depth workahop on one or more of the individual subject 
areaa • 

One problem, that will occur in any workshop of thia type, is that 
the varioua participanta are at different atagea of achievement in the 
competency bein^ developed. Some of the participants commented to us that 
what waa proaented waa nothing new to them, while othere were experiencing 
their first exposure to certain fields. Thia, we feel, made a number of the 
participanta uncomfortable in the structure of the workshop. One way to get 
around thia would be to work more cloaely with the participanta to determine 
their actual needs and desires in the planning of the workahop. Such a situa- 
tion ahould generate a more positive participant iresponae. 

Ue were particularly disappointed by the amount of individual partici- 
pant input into the workahop iteelf . Mhile this was something to be expected 
in the Friday sessions (the consultants providing participants with general 
overviews of their subject areas), we don't feel that enough time was spent 
at the close of the workshop to determine which *'qualitiea of a good adminis- 
trator" were lacking in certain individuals. Granted, this may have been a 
function of time available, but we think that thia aapect of the workshop 
should have been given much rreater erophaais. ^Je view it as being or great 
importance to expose the individuals to their own competendies (or lack of 
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them) and at that point to give them sooethlng to ponder rather than saving 
this sorting process for some Indefinite tine after the close of the workshop. 

Also, In terms of participant Involvement, iiould have liked to have, 
seen some brainstorming sessions In which the principles which had been 
learned could be applied to certain real problcns of the participants. 

The film dealing with Mexican-Americans received mixed reactions, 
mainly because a good number of the participants do not work with Mexicans- 
Americans. Hhlle those who saw the film encouraged the staff to purchase 
a copy, we don't believe that the film would be In much demand unless the 
staff '^pushed" Its use. 

In closing, we would have to say that the entire staff worked quite 
well together In coping with the organizational and functional developments 
generated by the workshop. We hope that this Is something which can and 
does continue throughout the remainder of the Project. 
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'^TOGETHEaNESS ' • ACT I/ORKSHOP EVALUATION 
liarch 26- 30, 1974 
Denver 

by Pat Aullclno 



As the travel arrangements of individuals forced them to leave the ^ in- 
ference at different tines, there was no one point during which a formal e alu*** 
ation could be undertaken. As a result, the evaluation process was handled 
through the mailing of a qu^stionaire to each ACT participant who had been in 
attendance. This type of survey, while usually generating less of a return rate 
than other forms , has the ad'^antage of allowing the respondent to reflect for a 
few days before expressing feelings and opinions. The return rate in this case, 
however 9 exceeded all expectations. 76Z (25 out of 33) of the new participant 
reaction sheets were turned in; with the continuing participants the figure was 
71Z, or 12 out of 17. Perhaps this, in itself, is a favorable response to the 
mrkshop. 

liany of the continuing participants felt that they were, for the first 
time» truly becoming an Integral part of Project ACT through their work on Re- 
gional Resource Teams. Indeed, most of the continuing participants report be* 
ing very comfortable and that their teamwork was the most rewarding aspect of 
their work with ACT to date ( "teaching Increases the knowledge of the teacher" 
wrote one participant). Those participants who were disappointed \rith the team*' 
work (a minority) report that most of the problems st&n from a lack of coordi*- 
nation, lack of planning time, or certain team members that didn't carry through 
or participate fully. 

The new participants, toop v/ere pleased with the team presentations, 
although they realise that the presentations do need more work. Specific ideas 
that they pointed out had to do with integrating the audience more into the pre' 
sentations and showing more of an evidence of teamwork. IIo one of the presen-* 
tations was seen as outstandingly better or worse than the others; in many in* 
stances, individ'ials were/were not Interested in a presentation simply because 
they were involved/not involved with that subject matter in their occupational 
setting. 

In line with this sentiment, 80% of the new participants stated that 
they felt either comfortable concerning their new role with a team or only mod- 
erately Insecure over what was to follow. Ifuch of this uncertainty, too, the 
participants felt, would be alleviated after the initial team organizational 
meetings. None of the new participants stated that they were unclear as to the 
purpose of Project ACT or their role within it; again » the connents arose that 
Individuals will feel more comfortable as time goes on. 

In examining possible future functions for their teams » a clear major- 
ity of the current participants envision a moderate amount of travel and pre- 
sentation time. Those two who did not anticipate much team work in the field 
were, again, members of those groups which had not been very cohesive in the 
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planning stagM. Those Individuals who had enjoyed the initial teamwork, then, 
looked forvard to more of the sane. 

u 1 * 1 '^^^ current ;.eain members also found the other team presentations were 
helpful to then, if only to learn what |»t to do, in some cases, in a workshop 
setting. Particularly useful, for many of the individuals, was the emphasis 
upon coomiunicat ions skills and the use of audio-visual equipment, the latter 
tmich was seen as a rapidly expanding area. 

The new participants were asked how they had learned of Project ACT. 
The largeat percentage (40%) had hoard of the program through their Policy Board 
member. 28Z learned of ACT through a current participant, and 20% from their 
adult education supervisor. None of the participants had learned of ACT through 
formal chartiels of advertising or public relations. A few also mentioned that 
their adult education district had never heard of the Project. These facts in- 
dicate that perhaps a more effective and widespread dissemination of information 
concerning ACT needs to be done by all parties concerned. 

One final, general question was asked of both the continuing and new 
participants. It dealt with the basic organization of the workshop and asked 
for suggestions that might improve succeeding presentations. The participants 
were practically unanimous in affirming the worth of the workshop, saying that 
it was well organized and constituted a very meaningful experience. Itost all 
of them also agreed, however, that 1) too much was planned for too little time; 
2) most, if not all, of the evening sessions should have been eliminated; and 
3/ more time was needed for informal socializing, especially on a state-by-state 
basis and for persons interested in talking with members of specific resource 
teams. 



In total, then, the workshop was well received, and it appears as if 
the Resource Team concept has provided the motivating force necessary to the 
success of the Project. Negative aspects and responses were relatively few, 
but they need to be dealt with and compensated for in future mestlngs. 
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Project ACT June Vorkahop 
Regional Resource Team Preeentatlons 
An Evaluative Report 

by Pat Aulldno 

The aajor purpose of the Project ACT June workshop was to allow the eight 
Regional Resource tesu an opportunity to demonstrate the training packages 
that they have developed In specific conpetency areas. For five teams, this 
session was their second presentation opportunity before an audience of 
participants » policy board ne«bers and staff; however, new participants 
were added which changed the cosxposltlon, snd therefore Che content , of 
these team presentations. Three teams vrere presenting for the first tine 
(Adult Teaching and Learning, Training, and HsJla); they are composed 
entirely of new participants selected In March, 1974* 

Attendance at the workshop was fairly high; most teams had nearly 
a full compla&ent of members present. Nearly all of the participants spent 
some time addressing the total group as a part of their team presentations; 
participants carried the ball so that staff Intervention, even for the 
purposes of scheduling, neither occurred nor was warranted. 

Host of the teams also made efforts towards producing their own 
evaluations systems. Some teams made use of self-^developed written Instruments > 
while four teams decleded to make use of an Infonral evaluation model 
wherein team members consulted with selected other participants, unknown t0 
them during their presentation. Immediately following their sessions. It 
should be noted that these evaluations were not Intended to provide the 
central staff with data; rather, these tools were Intended to be of primary 
Importance to the team members themselves to reflect how they were seen by 
their peers. 



ERIC 



61 



57 



Frott what this observer has been able to see, a majority of the team 
Bsmbers are making progress in working in a more Independent faghlon ±i 
regards to the project staff. Individual ACT participants are shoving 
Increaaed initiative without waiting for the CSU^baaed staff to provide 
leadership that they can provide for themselves. This is a welcome sight, 
and will be of increasing Importance in the development of a self-sustaining 
system. 

This observer,, however, was somewhat disturbed by the actual process 
of teamwork as evidenced in many of the presentations. A majority of the 
teams, while working within a specific time frame, have not really put 
together integrated team perfotmances. Rather, the individual team members, 
in some instances, spent their alloted time discussing their own programs 
in their respective states. It waa left as a function of the introductory 
or concluding remarks to mention the team name'-and that may have been the 
only clue to the intended subject matter. Ihe "stage" in these cases, 
became a sounUlng board for the individual, and not for a team effort « 

this Is not to say^ however, that the presentations that fall into this 
category do not have potential. What is needed is an integration of 
.■member efforts dealing specifically with the subject matter at hand. 
(iethods such as establishing team objectives, and deciding how those best 
may be accomplished, could prove useful if the teams are going to serve as 
viable groups of professional trainers within Region VIII. 

A final area of concern has to do with the scanner in which team 
presentations were conducted. From what this observer was able to sec, 
those presentations were most effective which utilized audience involvement 
or different modes of training within the same presentatilon. Those teams 
or individuals which utilized a straight lecture format were Judged *some- 
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vhat l«aa fiiff«ctlva» as noted by audience attendance and attentlveneea* 
It la quite fitting that the preaentetlone which could be aaid to be leaa 
effective vere those which made uae of traditlonel educetlonel aethoda 
rather than acre Modem and eetabllahed adult education prlndplee. 

Given restrelnta time and circuftatance, the teane actually did 
quite veil in their novea tovarde etatua aa profeeaional training groups. 
Much progrf w had been madet but I believe that the realisation exists that 
vuch work atill needs to be done. 
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Appendix F 

Project ACT 
Regional Resource Team Composition 
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PROJECT ACT REGIONAL RESOURCE TEAM C»IPOSITION (To date ^/25/7^) 



INTERPERSONAL COhfftJNICATIONS (Counseling: one- to-one/group 

Group Processes/Dynamics 
Sue Harry - Utah Inter-cultural communications: ethnic, age, sex 

Tom Carlin - Montana religion, economic, physically & mentally dlsad- 

*June Brovm - Montana vantaged) 
Nancy Hoffelt - 1 arth Dakota 
Charley Archambault - South Dakota 
Enid Dang erf ield - Colorado 
Carl Carlsen - Wyoming 
Tim Rivera - Colorado 
**Louise Dauphinais - South Dakota 
Jon Gilbert - Wyoming 
Jack Scott - Montana 
Rachel Braine ~ Montana 



ADMINISTRATION IN ADULT EDUCATION 

Hal H.wley - Montana 
Paula Hanrahan - Colorado 
*Ed Salisbury - Utah 
Cachy Sample - Colorado 
**Leslie Dunn - Utah 

Arlo Stevick - North Dakota 



C O^£-IUNITY-W IDE PROGRA>giLNG ADULT EDUCATION 

*Fran Thompson - Colorado 
Al Thoreson - South Dakota 
Phil Shcller - Wyoming 
Norm DeVoc - Montana 
**Sue Mielke - Montana 

Janet Gpaulding - South Dakota 
Kay Dimick - Utah 

l?5>IVlDJJm (ESL, ABE, Reading, 

Eloy Martinez - Colorado 
Shirley Kircher - Colorado 
*TGrry Brattin - Wyoming 
Carl in Good - Wyoming 
Art Terrazas - Colorado 
EJaine Waccarato - Colorado 
**E(l Guno-rson - Wyoming 
Cheste*" Monson - Montana 
P^ggy Fester - Wyoming 
Mary Rusch - Wyoming 



*Team Contact Person ~ original team member 
**Team Contact Person - new team member (may be temporary) 
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RECRUlTTlENT/RSTENriON OF STAFF AND STU DEN TS FOR ADULT EDUCATION 

LaVerne Johnson - North Dakota 
*Jim Burgon - Utah 
Jim Allen - Wyoming 
Bill Shupe - Montana 
Larry Abplanalp - Utah 

MEDIA & THE ADULT EDUCATOR 

Russ liourltsen * Utah 
**B9b Hoffman - Colorado 
flona Swanson - South Dakota 
Dale Sattler • North Dakota 

TRAININ G IN ADUL T E ^JCAT ION (processcs/procedurGs in the structuring, implementing 

and evaluating of staff training in adult education) 
Hose Charging Thunder - South Dakota 
Carolyn Good - Colorado 
**Dick Jaeger - North Dakota 
Tena Hanes - \/yoning 
Dorothy Langemo - North Dakota 
Brent Wallis - Utah 
ADULT TEACHIi>)G AND LEARNING 

Paul Butter field • Utah 
**Lucy Strooquist - Colorado 
llarjorle Ganje - South Dakota 
Ruth Darlington - Colorado 
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Appendix G 

Report to Policy Board 
McH, 197^ 
Individualized Training Programs 

AND 

Regional Resource Teams 
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INDIVID UALIZED T RAINING PROGRAMS 
AND REGIONAL RESOURCE TEAMS' 



Repoit to the Policy Board 
Project ACT 
Denver, Colorado 
March 30, 1974 



The following report Is a summary ot activities related to the Individualized 
Training Programs and Regional Resource Team activities of ACT participants 
during the v«^^^iod January 13 to March 30, 1974. 
Participant Changes: 

Gordon Kendall (South Dakota) withdrew from the program to accept the 
position of State Director of Adult Education in North Dakota. 
The Regional Screening Committee reviewed applications for Project ACT 
Individualized Training Program (ITP) and Regional Resource Team (RRT) 
participation. ( Note : Please refer to the Participant List in your workshop 
folder.) 

INDIVIDUALIZED TRAINING PROGRAMS 

The following training adjustments have occurred or been requested: 

Two participants have requested additional consultations/visitations 
related to their Individualized Training Programs. One req'jest has be3n 
autliorized. One request is under consideration pending consultation 
with the participant and members of the State Strategy Board. 
One participant canceled a scheduled consultation in Flint, Michigan. 
Two participants were absent from a scheduled consultation in Flint, 
Michigan . 

Experiences completed to date include: 

1. Observation/visitation, Community Schools (Mott Foundation and environs), 
Flint, Michigan/ (Dr. Charles Porter, Community Education Specialist, 
Project ACT, facilitator) Philosophy of Community Education and ^he 
Coianunity ^chuul Concept J strate^^ies for encouraf',ing comunity involvement 
and cooperation in tiie development of Adult Education programs. 
(Shirley Ki rciier— Colorado ; Paula IK^^' ralian--Colc)rado ; Tom Carlin — Montana; 
Allan Kap~Utah) 
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2. Consultation, Salt Lake Tribune, Salt Lake City, Utah, (Mike Korologos, Media 
Specialist, Consultant) Preparation and presentation of news releases; use of 
public relations approaches by the Adult Educator (Sue llarry - Utah) 



c. 
d. 



REGIONAL RESOURCE TEAMS 

Following the organizational sessions of ACT Regional Resource Teams at the Admin- 
istration Workshop held in December at Colorado State University, team members in- 
itiated a variety of actions designed to prepare the individual teams for a joint 
presentation during March, The Interpersonal Communications Team volunteered to 
coordinate the March presentation; other team members agreed to the proposed arrange- 
ments and formative planning began: 

a. Team program planning would be participant-centered, 

b. Teams would arrange to meet at convenient sites within the region 
(once in January; again in February, if necessary). 
Teams would design their respective presentations. 
Staff and/or consultant assistance would be requested by teams as 
desired, 

e. Open communication would be maintained between the Interpersonal 
Communications Team and ACT staff. 

f . Team:^ would maintain open communication with team members, the Inter- 
personal Communications Team and ACT staff. 

g. One member of each team would serve as contact person communicating 
information from the Interpersonal Communications Team and/or staff to 
all team members. 

Subsequent team planning sessions occurred as follovTs: 

Comments 



(with ACT staff) Consultant: 
Alice Woostcr, Center for 
Physically Disadvantaged, 



Team 


Date 




Site 


Individualized Approaches 


Jan, 


11-? 2 


Colorado 


to Instruction (lAI) 






Springs 




Feb, 


7-8 


CSU 




Mar, 


16 


Denver 


Interpersonal Communi- 


Jan. 


17-18 


Helena 


cations (IC) 


Feb, 


21-22 


Billings 


Administration (A) 


Jan. 


18-19 


Denver 




Feb. 


22-23 


Denver 



(with ACT staff) 
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Team 



Date 



Site 



Coinments 



Recruitment and Reten- 
tion (RR) 



Jan. 25-26 



Feb. 22-23 



Denver 



CSU 



(with ACT staff) 



(with ACT staff) 



Community-Wide Programs 
(CWP) 



Jan. 14-15 



Casper 



(Consultants: Charles 
Porter and Phil Mattoon) 



Two requests for Regional Resource Team assistance have been received: 
lAI Team — 

a. (Longmont, Colorado) Larry Achorn, Reading Coordinator: In-service 
training for Adult Education teachers; teaching of reading and ESL to 
Spanish, Korean and Japanese program participants. 

b. (Longmont, Colorado) LaVon Pope, Coordinator for teachers; In-service 
training for ESL, reading, writing teachers of adults in ABE programs. 

One participanc reported potential requirements for assistance (R.-R Team) in 
Wyoming . 



Rospectfuliy submitted: 

Sh^^ila Schroeder 
Virginia B. Ricard 

Program Coordinators 
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Appendix H 

Project ACT 
Jure, Workshop Evaluative Report 
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PROJECT ACT 

JUNE WORKSHOP 

REGIONAL RESOURCE TEAM PRESENTATIONS 
An Evaluative Report 
by Pat Aulicino 

The major purpose of the Project ACT June Workshop was to allow the 
eight Regional Resource Teams an opportunity to demonstrate the training 
packages that they have developed in specific competency areas. For five 
teams, this session was their second presentation opportunity before an 
audience of participants, policy board members and staff; however, new par- 
ticipants were added whicn changed the cdipciition, and therefore the content, 
of these team presentations. Three teams were presenting for the first time 
(Adult Teaching and Learning, Training, and Media); they are composed entirely 
of new participants selected in March, 1974. 

Attendance at the workshop was fairly high; most teams had nearly a 
full complement of members present. Nearly all of the participants spent 
some time addressing the total group as a part of their team presentations; 
participants carried the ball so that staff intervention, even for the 
purposes of scheduling, neither occurred nor was warranted. 

Most of the teams also made efforts towards producing their own 
evaluations systems. Some teams made use of sel f -developed written instruments, 
while four tr^ms decided to make use of an informal evaluation model wherein 
team members consulted with selected other participants, unknown to them 
during their presentation, immediately following their sessions. It should 
be noted that these evaluations were not intended to provide the central staff 
with data; rather, these tools were intended to be of primary importance to 
the team members themselves to reflect how they were seen by their peers. 
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From what this observer has been able to see, a majority of the team 
members are making progress in working in a more independent fashion in 
regards to the project staff. Individual ACT participants are showing 
increased initiative without waiting for the CSU-based staff to provide 
leadership that they can provide for themselves. This is a welcome sight, 
and will be of increasing importance in the development of a self-sustaining 
system. 

This observer, however, was somewhat disturbed by the actual process 
of teamwork as evidenced in many of the presentations, A majority of the 
teams, while working within a specific time frame, have not really put 
together integrated team performances. Rather, the individual team members 
in some instances, spent their allotted time discussing their own programs 
in their respective states. It was left as a function of the introductory 
or concluding remarks to mention the team name; and that may have been the 
only clue to the intended subject matter. The "stage" in these cases, 
became a sounding board for the individual, and not for a team effort. This 
is not to say, however, that the presentations that fall into this category 
do not have potential. What is needed is an integration of member effort s 
dealing specifically with the subject matter at hand . Methods such as 
establishing team objectives, and deciding how those best may be accomplished, 
could prove useful if the teams are going to serve as viable groups of 
professional trainers within Region VIII. 

A final area of concern has to do with the manner in which team presen- 
tations were conducted. From what this observer was able to see, those presen- 
tations were most effective which utilized audience involvement or different 
modes of training within the same presentation. Those teams or individuals 
which utilized a straight lecture forrr^at were judged somewhat less effective, 
as noted by audience attendance and attentiveness. It is quite fitting that 
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the presentations which could be said to be less effective were those which 
made use of traditional educational methods rather than more modern and 
established adult education principles. 

Given restraints of time and circumstance, the teams actually did 
quite well in their moves towards status as professional training groups. 
Much progress had been made, but I believe that the realization exists that 
much work still needs to be done. 
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Appendix I 

Report to Policy Board 

June. 197^ 
Regional Resource Teams 
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REGIONAL RESOURCE TEAMS 
Report to the Policy Board 
Project ACT 
June 28, 1974 
Denver, Colorado 

The following report is a summary of activities related to ACT Regional 
Resource Teams (RRT's) during the perioa April 1, 1974 to June 28, 1974. 

Team Formation 

With the involvement of 35 new ACT participants at the March workshop, each 
of the five original Regional Resource Teams were expanded in membership and three 
additional Teams were formed. Assessment interviews conducted at the March work- 
shop yielded information pertaining to competency needs (which the participant's 
ITP addresses) and competency strengths. Regional Resource Teams, then, are com- 
posed of individual ACT participants with competency strengths in the respective 
eight areas of RRT concentration. Currently, then, Project ACT is operating with 
eight RRT's, in the following areas of concentration (original Teams listed first): 

INTERPERSONAL COMMUNICATIONS 

(counseling: one -to-one/group ; group processes/dynamics; inter-cultural 
communications: ethnic/racial, age, sex, religion, economic, physical 
and mental disadvantages) 

ADMINISTRATION IN A.E. 

COMMUNITY-WIDE PROGRAMMING IN A.E. 

INDIVIDUALIZED APPROACHES TO INSTRUCTION 

(ESL, ABE, Reading, Math, Science, etc.) 

RECRUITMENT/RETENTION OF STAFF AND STUDENTS FOR A.E. 

MEDIA AND THE ADULT EDUCATOR 

TRAINING IN A.E. 

(processes/procedures in the structuring, implementing, and evaluating 
of staff training in A.E.) 

ADULT TEACHING AND LEARNING 

The membership of each RRT varies in representation (position of respective 
members, number of states represented, rural/urban representation, etc.). The 
Teams vary in numbers of members: two Teams have four members; one Team has five 
members; two Teams have six members; one Team has seven members; one Team has tei 
members; one Team has twelve members. The total number of members on all Teams 
(original and new ACT participants) is 54. (See attachment 1(a) & (b) for com- 
position of each Team.,) 

Team Development 

Within the time span April 1 to June 30, 197^, sixteen (16) RRT develoj?mental 
sessions were held (In addition, twelve (12) RRT sessions were held for the pur- 
pose of raining others". See "RRT Conduct of Training for Others" section of 
this report for detailed inf ormatioi. . ) Attachments 2(a) - (d) of this report rep- 
resent a summary of RRT developmental/trainir ^ sessions for the period .April - June. 
Dates and locations of each Team meeting, as well as information pertaining to 
staff rTfiembers, consultants and Team members present at each session are included. 
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Team developmental sessions addressed concerns re? ited to group process and the 
mutual agreement of roles and responsibilities of each Team member, the relation- 
ship of the Team to the Project staff at CSU, to the respective Policy Board mem- 
bers and to their potential clients. 

During Team developmental sessions, RRT aieirbers focused attention on both 
short-term and long-term considerations. Long-vang e considerations include the 
following : 

1. Structuring, through mutual agreerient of all Team members, the Team*s 
statement of purpose. 

2 Determining how the Team and each member of the Team will function in 
order to achieve its purpose. 

3. Delineating more specific Team objectives. 

4. Developing approaches to be used in the conduct of training sessions in 
the fi.ld (methods, technique;., materials, etc.). 

5. Planning for continuous evaluation and follow-up. 

Short-range considerations were related to the conduct of training experiences at 
the June 26-28 workshop. In planning for the workshop. Team members addressed 
the following questions: 

1. "What do we want to share?" 

2. "What will the participants know, be able to do, etc., as a result of 
our session?" 

3. "What methods, techniques, devices, shall we use?" 

4. "Who will do what?" 

5. "What other resources do we need?" 

6. "How shall we address concerns for evaluation and follow-up?" 

Representative(s) of the ACT staff were present at fifteen of the sixteen 
RRT developmental sessions and eight of the twelve sessions where Teams were 
training others. Staff members play a facilitative role in assisting Teams to 
address both short- and long-range considerations, providing for a liaison role 
with the Project offices at CSU, apprising Teams of relevant resources available 
through the Regional Resource Center, and assisting Teams in identifying and 
utilizing other resources (human, site, literary and A-V) . In addition to staff 
assistance, one Team requested outside consultative assistance on two occasions 
and a second Team requested consultative assistance for one session. 

RRT*s are currently at varying stages of development. However, each Team is 
preparing to formalize long-range plans following the June workshop. Teams are 
considering structuring of training modules and other supporting materials which 
will be used by the Teams in staff development activities in the field and that will 
complement total Project efforts in the module development area. 

RRT Conduct of Training for Others 

Members of the Recruitment/Retention and Individualized Approaches to In- 
struction Teams were Invited to provide training in the field on two occasions. 
A member of each Team worked with a group of adult aducators in Rock Springs, 
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Wyoming, on April 5, 1974, Original Team members of both Teams conducted work- 
shops in their respective content areas for the North Dakota ABE Conference in 
Mandan, North Dakota, on June 5-6. Team members were reimbursed for travel ex- 
penses and per diem by the two states. All eight RRT's are currently presentini 
"mini-workshop" sessions to other ACT participants, staff, and Board members. 



1. There are a total of 54 RRT members (19 "first year" participants; 
35 "new" participants). 

2. During the period April 1 - June 30, 1974, a total of 363 man-days were 
spent by RRT members in Team "developmental" and "training" sessions, 

3. Participants, then, averaged 6,72 days of time in group sessions in the 
three month period. 

4 . The above does not reflect the time of respective members in planning 
and preparation prior to or following Team sessions. 

5. A review of individual participant participation in Team sessions reve-ils 
that the number of days spent (in Team meetings) by individuals between 
April and June ranged from 0 to 12 days. (52 of the 54 RRT members at- 
tended one or more Team sessions. Two members have not attended any 
Team sessions. ) 



See attachments 2(a) - (d) for more detailed information. 



Resp^ec tfully submitted, 



SUMMARY OF INFORMATION RELATED TO 
MEMBER PARTICIPATION ON RRT'S* 




Stteila Schriired er 
Program Coordinator 
Project ACT 



ch 



Attachments: i(a) & (b) 
2(a) - (d) 
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Attachj>ent la 
6/25/74 



PROJECT ACT REGIONAL RESOURCE TEAM COMPOSITION 



INTERPERSONAL COMMUNICATIONS 



Sue Harry - Utah 
Tom Carl in - Montana 
*June Brown - Montana 
Nancy Hoffelt - North Dakota 
Charley Archambault - South Dakota 
Enid Dangerfieid - Colorado 
Carl Carlsen - Wyoming 
Tim Rivera - Colorado 
*^*Lot\ise Dauphinais - South Dakota 
Jon Gilbert - Wyoming 
Jack Scott - Montana 
Rachel Braine - Montana 



(Counseling : one-to-one/group 
Group Processes/Dynamics 

Inter-cultural communications: ethnic, age, sex 
religion, economic, physically & mentally disad- 
vantaged) 



ADMINI STRATION IN ADULT EDUCA TION 

Hal Hawley - Montana * 
Paula Hanrahan - Colorado 
*Ed Salisbury - Utah 
Cathy Sample - Colorado 
**Lesli£ Dunn - Utah 

Arlo Stcvick - North Dakota 

C0^E^UNITY~W1DE PROGRAMMING IN ADU LT F DUCATIOW 

*Fran Thompson - Colorarto 
Al Thoreson - South Dakota 
Phil Shcller - V/yoming 
Norm DeVoG - Ilontana 
**'»Sue Mielke - Montana 

Janet Spaulding ~ South Dakota 
Kay Dimick - Utah 

INDIVIDUALIZED APPROACKCS T O lis'STR UCTION (ESL, ASE, Reading, etc.) 

Eloy Martinez - Colorado 
Shirley Kjrcher ~ Colorado 
^*'Tcrry Braitin - Wyoming 
Carlin Good - 17"^ ning 
Art Terra^^as - Lor\iJtO 
blame i>Jaccarat Colorado 
''♦' hd Gundui'Gon - » iing 
Chester Monson ~ Montana 
Peggy Fester - Wyoming 
Mary Rusch ~ Wyoming 



*Teara Contact Person - original team member 
'**Team Contact Porson - nev; team member (m.ay be temporary) 
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Attachement lb 

RECRU ITriTNT/R^TENnO^ OF ST A FF MiD STU DEIITS F Or^ ADULT EDUCATTOtI 

LaV??rne Johnson - North Dakota 
*Jiin Burgon - Utah 
Jim Allen - Wyoming 
Bill Sliupe - Montana 
Larry Abplanalp - Ucah 

I'i CDIA L THE ADULT EDUCATOR 

Russ houritsen - Utah 
**Bob HoEftuan - Colorado 

iiona Swanson - South Dakota 
Dale Sat tier - North Dakota 

TRAINING IN ADULT CDbCATION (processcc/procedurcs in the structurins. Implementing 

and evaluating of staff training in adult education) 
ilose Charging Thunder - South Dakota 
Carolyn Good - Colorado 
**Dick Jaer,cr - North Dakota 
Tena Hancs - Wyoning 
Dorothy Langeno - North Dakota 
Brent Wallis - Utah 
ADULT TEACHIilG AND LEARIUNG 

Paul Butter field - Utah 
**Lucy Strooquist - Colorado 
Ilarjorie Ganje - South Dakota 
Ruth Darlington - Colorado 
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